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Educational and Intervention, Impact a case study on

Nilgiris and Chennai Slums.

Dr. S.Udhaya Kumar
Director, ifc, and Senior Lecturer in Cultural Anthropologist,
Tribal Research Centre, M.Palada, Udgamandalam,
The Nilgiris, Tamil Nadu, — 643004, India,

Abstract:

This study examined the inclusive properties of school interactional milieu shape
social identity and school participation of tribal children. Education is one of the
essential requirements for Man making nation building. Education imports knowledge,
skill, and character. Recognizing that education provides opportunities for permant
change in the Soico- Economic  status of the tribal people. The tribal population in
India 8.1 % of whole population second largest tribal group after Africa. Tamil Nadu
has 7.21 lakh tribal populations as per 2011 census which constitutes 1.10% of the total
population. The Literacy level of Scheduled Tribe is very low compared to the general
Literacy rate. In present focus on Nilgiri tribal people viz Kattunaickan, Paniyas. The
Nilgiris is one of the smallest district of Tamil Nadu. According to 2011 census Nilgiri
tribal population is 32,813 in six tribal groups name like a Todas, Kotas, Irulas,
Kurumbas, Kattunickan, and Paniyas, they called PVTGs groups Particularly Vulnerable
Tribal Group. The present paper made on attempt to analyze the problem in the field
of tribal children education and suggest measure for the development of education
among the tribal in Nilgiri district of Tamil Nadu state in India. Using ethnographic
approach, the data were collected using in-Participant observation, depth interviews, in
a purposively selected 400 samples from Nilgiri district 200 and Chennai Slum 200

sample in Tamil Nadu.

Key Words: Educational Anthropology, Out of School Children, Comparative study,
Case study ST, and SC, reduce the drop out.
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Introduction:

Education has long been regarded as an invaluable instrument bringing about social
and economic changes and stimulating development. It raises consciousness and helps
propagate knowledge, ideas and beliefs of a universal nature among people. It empowers
people and strengthens nations. It is a powerful equalizer, opening doors for all to be
lifted out of poverty. It is critical to the world s attainment of the Millennium
Development Goals (The World Bank, 2011).

The EFA Global Monitoring Report 2013/42 provides new evidence of the positive role
of education in changing lives, and points in particular to the unmatched transformative
power of educating girls and women. It demonstrates, once more, the key role of
education in poverty eradication: education helps people access decent work and raises
their incomes and, more generally, generates productivity gains that fuel economic
growth. Education is also one of the most powerful ways of improving people s health

and of making sure these benefits are passed on to future generations.

The aim of education is to promote personal development, strengthen respect for human
rights and freedom, enable individuals to participate effectively in a free society, and
promote understanding, friendship and tolerance. The right to education has long been
recognized as encompassing not.only access to educational provisions, but also the
obligation to eliminate discrimination at all levels of the educational system, to set
minimum standards and to improve the quality of life. In addition, education is necessary

for the fulfillment of other civil, political, economic or social rights.
Comparative Perspective of Scheduled Tribes and Scheduled Castes

Some studies reviewed have also revealed some problems in a comparative perspective
both of scheduled tribes and scheduled castes. The following studies have been reviewed
here. They are by Desai and Pandor (1974), Rajagopalan (1974), Sachchidananda (1967),
Singh et al. (1982), Singh (1976) and Joshi (1980). It can be observed here the most of
the studies (Desai and Pondor (1974), Rajagopalan (1974), Sachchidananda (1967), Singh
et al., (1982) are large scale survey type researches done on high school students.
Singh s study evaluates the extent to which legislation as a weapon of modernization

were successful in eradicating sources of inequality and in generating a process of
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healthy growth of Indian society. With regard to sampling procedure, it is done through

stratified random selection technique as predominant in almost all the studies. The
samples were drawn from a number of distracts of a specified state. But the only
exception is the study of Joshi (1980) who has drawn the sample from a particular
district alone. Similarly, as regards data collection and data interpretation, questionnaire
and interview schedule have been used, and mostly the reporting has been done

quantitatively. A brief discussion of the findings of the studies is presented below.
Review of Literature:

Educational  anthropology, or  anthropology of education, is a sub-field

of anthropology and is widely associated with the pioneering work of Margaret Mead and

later, George Spindler, Solon Kimball, and Dell Hymes Jean Lave. It gained attraction

as a field of study during the 1970s, particularly due to professors at Teachers College,

Columbia University. As the name would suggest, the focus of educational anthropology

is on education, although an anthropological approach to education tends to focus on
the cultural aspects of education, including informal as well as formal education.
Educational Anthropologists try to focus on education and multiculturalism, educational
pluralism, culturally relevant pedagogy and native methods of learning and socializing.
Educational anthropologists are also interested in the education of marginal and

peripheral communities within large nation states.

It is more of an applied field as the focus of educational anthropology is on improving
teaching learning process in a culturally plural context. Educational Anthropology
becomes more relevant with the advent of globalization; we now have classrooms which
are melting pots of different cultures. As education involves understandings of who we

are, it is not surprising that the single most recognized dictum of educational
anthropology is that the field is centrally concerned with cultural transmission. Cultural
transmission involves the transfer of a sense of identity between generations, sometimes
known as enculturation and also transfer of identity between cultures, sometimes known

as acculturation. Accordingly, it is also not surprising that educational anthropology has

become increasingly focused on ethnic identity and ethnic change
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A better understanding of education and development, as well as and intervention and

changes among slum dwellers in Chennai city in terms of an anthropological approach
to the education system, can be arrived at when our efforts are guided by some form
of theory, or a conceptual framework . This chapter describes the profile of school

dropouts among Chennai s slum dwellers at the international, national, state, and district

levels. The term “dropout”, when applied to education, has an unfamiliar ring to it and
educationists may object to it as depersonalizing what is, essentially, an individual
growth process. School drop-out is worldwide problem. The realization that a basic
education is both a necessity and a fundamental human right has long been recognized
by the international community. The problem of dropouts is pervasive in the Indian
education system. Many children who enter school ~are unable to complete their
secondary education, and multiple factors are responsible for children dropping out of
school. Risk factors - including grinding © poverty, low educational levels of parents, a
weak family structure, the pattern of schooling set by siblings, and lack of pre-school
experiences - begin-to add up even before students enroll in school. Family background
and domestic problems create an environment which negatively affects the value of
education. Further, students could drop out as a result of a multitude of factors at
school such as an uncongenial atmosphere, poor comprehension, absenteeism, the attitude
and behavior of teachers, failure or repetition in the same class, and the influence of
peer group pressure. When students experience failure at school, they become frustrated
with their lack of achievement, end up feeling alienated and excluded, culminating in
their  eventually dropping out of school. It is vital to carefully design preventive
measures and intervention strategies that could be adopted to help all adolescent
dropouts. Certain preventive measures can be implemented throughout the target
population, while others must take into account the diversity of dropout profiles (Sunita

Chugh, 2011).

Objectives of the Study:

o To determine the socio-demographic characteristics of slum-dwelling, and Tribal

children who drop out of school, and their families.
e To identify the reasons for drop out of the slum-dwelling and Tribal school
children to continue to stay drop out of it.
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o To analyse the status of employment of the slum-dwelling and Tribal school
children.

o To understand the children who are out of school and their perception

towards school.

Methodology:

Research methods have been defined as tools to be used to answer specific questions
and resolve different scientific or practical problems (Enderud, 1984). Today,
practitioners from a range of disciplines -anthropology, geography, economics, and
sociology - are involved in development studies, yet the influence of ethnography is
evident. This is hardly surprising, as ethnography literally means a description of
peoples or cultures; and ethnography generally prefers a holistic approach which
stresses processes, relationships, connections, and inter-dependency among the component
parts Methodology therefore explains why we re using certain methods or tools in our

research; it encompasses concepts such as quantitative or qualitative techniques.

The participants of the study have located in the schools of two identified zones. This
study will follow the Survey method using a structured questionnaire to collect data
from teachers and students. Additional information was collected through interviews with
teachers, students, parents and school authorities. The sample selection was done through

Random Sample method.

Using the simple random sampling method, a total of 400 children, were chosen as
respondents of the study. The following process was employed to identify the sample:
initially, a complete list of zones and wards of the Corporation of Chennai was sourced,
along with the number and details of school dropouts in each of these areas. And we
selected two areas of Nilgiri district Paniyan, Kattunaickan. Based on the opinion of

experts (working in governmental and non-governmental organizations),

Secondary data was collected from following sources: Research Journals and articles,
Ph.D. and M.Phil, dissertations, various central and state governments publications,
Public records and statistics, Books, magazines, newspapers and periodicals. NGO's

publications. Other relevant websites, Interaction with Scheduled Caste and Scheduled
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Tribes were also included as secondary data. Based on the variables of the study, a
detailed interview schedule was constructed as a tool to be used for the collection of
data. Participant observation and case study methods was adapted the fowling study.
The data collected has been processed using the Statistical Package for Social Sciences

(SPSS) platform for the analysis.

Study Area:

The Nilgiris is the one of the smallest district of Tamil Nadu. For administrative
purpose the distract divided into six taluks viz Udgagamandalam, Gudalur, Pandalur,

Coonor, Kotagiri, and Kundah.

THE NILGIRIS
TALUKA/TEHSIL MAP

‘Copyrght® 2015 ww mapsofnda.com
{ast Updated on 120 Sup 2915)

N
“®. /

District Administrative Map
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Analysis and Data Interpretation:

The questionnaire that follows aimed to understand the underlying causefs for children
dropping out of school. The responses were collected from 400 samples (school dropouts)

from various slums in the city and tribes from Nilgiris. Basic information about the

slum such as the name, location, area, age, surroundings, physical location, district
and taluk - were collected from the respondents, since samples were taken from different

slums. This is very important parameter to analyze

Socio-economic status of the respondents out-of-school members of the
family (the men/the fathers)

A profile of every respondent s family was measured using variables such as age,
gender, education status, occupation and income. In each case, the respondent s
father was approached for the purpose, and the information obtained as follows.

Father s educational qualifications:

Response Count (n=400) Percentage (%)
lliterate 37 18.5

Primary 38 19.0

Secondary 78 39.0

Higher secondary 17 8.5

College 30 15.0

From, we infer that only 18.5% of the respondents fathers were illiterate, while the
rest had had at least a primary school education (19%). 39% of the respondents
fathers had completed secondary school, and 8.5% higher secondary. 15% of the

respondents fathers also had a university degree.
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Father s occupation:

Response Count (n=400) Percentage (%)
Daily wages 103 51.5

Private 53 26.5

Public 5 2.5

Unemployed 329 19.5

The majority of the respondents fathers worked on a daily-wage basis, accounting
for 51%. The reason behind this could be a lack of education. Only 2.5% of the
fathers worked in the public sector and around 19% were unemployed. 26.5% worked

in the private sector.
Education status of the respondents:

Enrolled in school:

Response Count (n=400) Percentage (%)
Yes 977 69.2
No 193 30.8

We infer that out of 400 respondents, 277 had enrolled in school (69.2%). Whereas,

123 respondents constituting (30.8%), had dropped out from the school.
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State the reason/s for dropping out:

Response Count (n=400) Percentage (%)*
Corporal punishment 17 4.25
Problems with reading

94 23.5
and writing
Not interested in studying

241 60.25
further
Parents decision 24 8.5
Family encouraged my

12 3.0
looking for work
Did not like a particular

]

2

teacher

multiple response question

The respondents were asked the reasonm/s for their dropping out of school, and the
results were as follows: 17 out of 400 respondents cited corporal punishment and 241
(60.25%) considered their lack of interest in studying further sufficient reason to quit.
23.5% had problems with reading and writing, while 3% disclosed that their families
encouraged them to quit school, actively look for work and support their respective
Sfamilies financially. A substantiate percent (0.5%) of respondents reported that they did

not like a particular teacher.

Respondents perception of school:

S.no Statement Strongly Agree Neutral Disagree Strongly
agree disagree
1 Do you think 18 (9) 143 38 (19) 1(5) -
that school (71)
plays a vital
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role in
eradicating
illiteracy?

2 Schools are 10 (5) 155 33 2 (1) -
next to one s (77.5) (16.5)
parents in
shaping an
individual s
personality.

3 Children learn 98 (49) 69 30 (15) 1.5) -
good habits (34.5)
only from

school.

o

4 Teachers in 11 (5.5) 152 29 5 (2.5) 3 (1.5)
school share a (76) (14.5)
good
relationship
with students.

5 Schools with a 9 (4.5) 157 32 (16) 2 (1) -
good (78.5)
environment
produce better
students.

6 Schools with 36 (18) 152 10 (5) - 2 1)
good (76)
infrastructure
facilitate
students to do
well.

7 Teachers who 42 (21) 74 12 (6) 72 (36)
behave badly (37)
create
psychological
problems for
students.

8 Extracurricular 8 (4) 124 45 21 (10.5) 2 (1)
activities like (62) (22.5)
sports and

music are only
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taught in
school.
9 Schools that 6 (3) 174 19 1(5) -
offer value (87) (9.5)
educationfmoral

science help
Students imbibe
good values.

10 | Children learn 5 (2.5) 167 25 2 1) -
aggressive (83.5) (12.5)
behavior from
school.

11 Children learn 10 (5) 83 22 (11) 85 -
bad habits from (41.5) (42.5)
their friends in
school.

12 | A deficit of 28 (14) 142 24 (12) 6 (3) -
teachers in (71)

school results
in more
children
dropping out.

13 Teachers with 46 (23) 114 5 (2.5) 35 (17.5) -
minimal (57)
qualifications

cause students
to lose interest

in studies.
14 Excessive 40 (20) 153 6 (3) 1 (5) -
punishment (76.5)

inflicted in
school leads to
a loss of
interest in

studies.
15 Excessive 37 150 7 (3.5) 3 (1.5) 3 (1.5)
homework (18.5) (75)

assigned by
teachers causes
students to lose
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interest in

studies.
16 Cultural 14 (7) 147 21 13 (6.5) 4 (2)
programs (73.5) (10.5)

conducted at
school are very

useful.
17 | Schools with 41 147 9 (4.5) 1 (5) 2 1)
very strict rules (20.5) (73.5)

may culminate
in students
hating school.

18 | Regular 20 (10) 144 17 12 (6) 7 (3.5)
absenteeism on (72) (8.5)
the part of

teachers results
in students
losing interest

in studies.
19 | Schools offer 8 (4) 163 18 (9) - 11 (5.5)
plenty of (81.5)

opportunities to
students to
showcase their
talents.

With reference to Table 4.56, assorted statements (19) were given to the respondents
and they were asked to answer each by selecting an option from the following five
choices - strongly agree, agree, neutral, disagree, and strongly disagree. Throughout

the process, the count n=200 remained the same.

With regard to the first statement, around 70% of the respondents agreed, and 9%
strongly agreed, that school plays a major role in eradicating illiteracy, and none
disagreed or strongly disagreed with the statement. A majority agreed (77.5%) that
school plays a major role in shaping an individual s character and, in addition,
considered schools next to parents in terms of influence. 49% strongly agreed with and
34% agreed with the statement that children imbibe good habits and manners from

school and only 1.5% disagreed. Concerning the statement that teachers share a good
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rapport with their students, 76% of the respondents agreed, 5.5% strongly agreed and

only very few disagreed.

Given that the environment plays a major role in molding the character of an individual,
statement 5 to the effect that a conducive environment at school helps produce competent
students was agreed to by 78.5% of the respondents, with almost none or very few in
disagreement. The statement that schools with a friendly ambience - alongside good
infrastructure and state-of-the-art lab facilities - help students do well and grow in
knowledge was strongly agreed to by 18% and agreed to by 76%, while a few opted
to remain neutral. With reference to statement 7 that teachers bad behavior creates
psychological problems for students, it was strongly agreed with, and agreed with, by
21 % and 37% respectively, and disputed by 36% of the respondents. Statement 8,
Stipulating that extra-curricular activities are taught only in school was agreed to by
62% and dismissed by 10% of the respondents. 87% of the respondents agreed, and
none disagreed, with statement 10 that value education/moral science can inculcate good
values in children. A -majority of 83.5% agreed that children learn aggressive behavior
from their peers in school, with very few disagreeing or opting to remain neutral.
Statement 12, which declares that more children tend to drop out of school when
teachers have problems dealingfinteracting with them, was agreed to by 71% of the

respondents while 12% remained neutral.

Any subject can be made interesting, provided the teacher makes it so and, conversely;
a lack of qualified teachers can cause students to lose interest in it. 57% of the
respondents agreed with this statement and 23% were in strong agreement. 20% strongly
agreed with, and 76% agreed with the statement that inflicting excessive punishment on
students results in a loss of interest in studies similarly, the finding that an excess of
homework assigned by teachers also leads to a loss of interest in studies was agreed
to by 75% and strongly agreed to by 18%. 73% fully agreed with, and 2% strongly
disagreed with statement 16 that says cultural events conducted at school help students
shine, especially in terms of going beyond the confines of the textbook and the classroom
Statement 17 that rigid school rules may result in students losing interest in studies
and dropping out of school altogether was strongly agreed to by 20%, and agreed to
by 73%, while a few disagreed. Teachers taking leave often may result in students

losing interest in studies, a statement agreed to by 72% and strongly agreed to by
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10%. 81.5% agreed with, 4% strongly agreed with, and a negligible number of

respondents disagreed with statement 19 that schools provide students plenty of

opportunities, as well as a platform, to showcase their talents.
Conclusion:

The following conclusions are drawn based on the outcome of the present research:
The findings show that there is a significant relationship between the two areas in the
enrolment of children in school and the type of school respondents enrolled in. There
is a significant difference between the two zones with respect to the opportunities that
are given to respondents to continue their studies. It can be concluded that the parents
of respondents are aware of the benefits of a good education and that education is a
necessity for their children's future. Despite the poor infrastructure and other facilities
at school, these parents prevent their children from dropping out of school. Now
Tamilnadu government consider and provide good infrastructure and try to reduce
dropout in both study-area and give a more awareness camp and skill training, Seminar,
workshop etc. The availability of proper infrastructure and other physical facilities at
school has a direct impact on parents reaction to keeping their children in school as
observed in the two zones. With respect to the parents reaction towards drop-outs, a
majority of respondents in Zone 2stayed in school for fear of making their parents
angry. On the other hand due to the lack of parental concern, a majority of respondents
from Zone 1 dropped out of school or stayed out-of-school with no fear of making
their parents angry as their parents did not react adversely to them staying out of
school. The study reveals several reasons for children to have dropped out of school.
A significant number of respondents are not interested in studying; while 11.0 per cent
of respondents dropped out of school for problems with reading and writing; and 4.5
per cent of respondents dropped out-of-school because they found Corporal punishment
is being given in the school. These respondents feel a sense of happiness to be out-of-
school. Another major reason for children to drop-out of school as found in both zones

is that a majority (71.0 per cent) of respondents did not like a particular teacher.

The findings show that that a majority(43.8%) of the respondents are engaged in daily
wage labourers followed by that 19 per cent of them engaged in self-employed, 36.2

per cent are working in private companies. An overwhelming number of respondents
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are unaware of any Government schemes and only 5 per cent of respondents are well
informed about Government schemes and benefits such as free laptops, bicycles, uniforms

and Smart class equipment.
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